九十三年高雄縣國中小學

英語教師教學研習
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高雄縣教育局委託高雄縣立林園高級中學辦理

「九十三年全縣國中、小英語教師教學研習」活動計畫
1、 依據：

（1） 國民中小學九年一貫課程綱要

（2） 教育部補助各縣市國民教育輔導團經費作業要點

2、 起源：

身處在網路無遠弗屆，「資訊化」、「全球化」與「國際化」的廿一世紀，一個國家國民英語能力的良窳與「英語生活化」程度高低儼然成為國家競爭力與研發能量的判斷指標。自本縣楊秋興縣長上任以來，因為體認到學生學習英語的重要性，教育局便指示各國中、小學經由「標示雙語化」、「資訊雙語化」、「導覽、服務、諮詢雙語化」以及「建置優質英語生活環境」等四個方向，為營造「英語生活化」的校園環境而努力。本次舉辦『英語科教學研習』，目的為透過專家講座的對話與英語教學經驗的交流，引導國中、小學英語教師發展整合資訊及英語能力，對英語教育注入正面積極之助力。

3、 研習會活動目的：

（1） 全縣英語教師觀摩各校推動「校園生活英語化」的之成果。

（2） 提供英語教師相互分享「情境英語」教學經驗的機會。

（3） 透過專家講座的對話，探討新世紀英語統整教學。

4、 指導單位：高雄縣政府
5、 主辦單位﹕高雄縣政府教育局

6、 承辦單位﹕高雄縣立林園高級中學

7、 協辦單位：砂崙國小
8、 參加人員：每場二百名

（1） 高雄縣國民教育輔導團英語科輔導員及種子教師25人。

（2） 高雄縣公私立國中、小每校至少推薦一名英語教師，總計150人。

（3） 高雄縣公私立國中、小對推動「多元化英語」教學有興趣之教師25人。
9、 研習會時間：第一場次：九十三年月九月十一日（星期六）、十二日（星期日）

                第二場次：九十三年月九月十八日（星期六）、十九日（星期日）

10、 研習會地點：第一場次：
林園高中；第二場次：砂崙國小

11、 研習會時程表：詳見附件一

12、 報名方式：報名表如附件二，填妥後傳真07-6416689報名
13、 報名日期：即日起至九月七日止。
14、 全程參加之教師核列教師研習時數十二小時，並請服務學校惠予公(差)假登記;可於一個月內補假二日，但課務必須自行調整。
15、 經費：由高雄縣政府教育局專案補助。經費概算表詳見附件三。
16、 獎勵：承辦工作人員核實依「高雄縣立各級學校及幼稚園教職員工獎懲案 

件處理要點暨該要點獎懲標準補充規定」給予嘉獎兩次二人、嘉獎乙次五人，獎狀乙紙五人。

17、 本活動計劃經呈高雄縣政府核准後實施，修正時亦同。

附件一：研習會時程表：

第一場次：
林園國中研習會時程表

	九十三年月九月十一日（星期六）

	時間
	活動內容
	主持人
	主講人

	08:30—09:00
	報到
	林園高級中學       蔡美惠組長

	09:00—09:20
	開幕式
	教育局陳瑞忠局長
	教育局長官
專家學者

	09:20—10:30
	英文寫作教學技巧
	教育局陳瑞忠局長
	曾建肇教授

	10:30—10:40
	茶敘休息

	10:40—11:50
	英文寫作教學技巧
	林園高中王黃隆校長
	曾建肇教授

	11:50—13:30
	午餐休息（會場）

	13:30—15:00
	國中檔案應用與評量
	林園高中王黃隆校長
	張玉玲教授

	15:00—15:30
	茶敘休息（會場）

	15:30—17:00
	國中檔案應用與評量
	林園高中王黃隆校長
	張玉玲教授


	九十三年月九月十二日（星期日）

	時間
	活動內容
	主持人
	主講人

	08:30—09:00
	報到
	林園高級中學       蔡美惠組長

	09:00—10:00
	國中小寫作教學
	教育局陳瑞忠局長
	閔慧慈教授

	10:00—10:30
	茶敘休息

	10:30—11:50
	國中小寫作教學
	林園高中王黃隆校長
	閔慧慈教授

	11:50—13:30
	午餐休息（會場）

	13:30—14:30
	多媒體英語教學
	林園高中王黃隆校長
	鄭俊琪老師

	14:30—15:00
	茶敘休息（會場）

	15:00—16:00
	綜合座談與實務討論
	教育局陳瑞忠局長
	全體人員

	第二場次：砂崙國小研習會時程表：

九十三年月九月十八日（星期六）
時間

活動內容
主持人
主講人
08:30—09:00

報到
砂崙國小      張國輝主任

09:00—09:20

開幕式

教育局陳瑞忠局長

教育局長官
砂崙國小校長
專家學者

09:20—10:30
英語聽講教學技巧

教育局陳瑞忠局長

曾建肇教授
10:30—10:40

茶敘休息

10:40—11:50

英語聽講教學技巧

砂崙國小李天財校長
曾建肇教授
11:50—13:30

午餐休息（會場）

13:30—15:00
國中小寫作教學

砂崙國小李天財校長
閔慧慈老師

15:00—15:30
茶敘休息（會場）

15:30—17:00

國中小寫作教學

砂崙國小李天財校長
閔慧慈老師
九十三年月九月十九日（星期日）

時間

活動內容

主持人

主講人

08:30—09:00

報到

砂崙國小      張國輝主任
09:00—10:00

合作學習在國小英語教學的應用

砂崙國小李天財校長
林鈺城老師

10:00—10:30

茶敘休息
10:30—11:50

合作學習在國小英語教學的應用

砂崙國小李天財校長
林鈺城老師
11:50—13:30

午餐休息（會場）

13:30—14:30

英語多媒體教學

砂崙國小李天財校長
阮德恩老師
14:30—15:00
茶敘休息（會場）

15:00—16:00
綜合座談與      實務討論

教育局陳瑞忠局長

全體人員



附件二：

高雄縣教育局委託高雄縣立林園高級中學辦理

「九十三年全縣國中、小英語教師教學研習會」傳真報名表
	服務校名
	

	教師姓名
	職  稱
	參加場次
	午餐
	聯絡電話
	電 子 郵 件

	
	□行政人員

□導師

□專任教師
	□林園高中

□砂崙國小
	□葷
□素
	
	

	
	□行政人員

□導師

□專任教師
	□林園高中□砂崙國小
	□葷
□素
	
	

	
	□行政人員

□導師

□專任教師
	□林園高中

□砂崙國小
	□葷
□素
	
	

	
	□行政人員

□導師

□專任教師
	□林園高中

□砂崙國小
	□葷
□素
	
	

	
	□行政人員

□導師

□專任教師
	□林園高中

□砂崙國小
	□葷
□素
	
	


校                   教主                  承 

長                   務任                  辦 

                                        人
＊報名日期：即日起至九月七日止
＊傳真報名：（07）6416689

  承辦人：教學組長蔡美惠  6412059#20    0929017313
附件三：
高雄縣教育局委託高雄縣立林園高級中學辦理

「九十三年全縣國中、小英語教師教學研習會」經費概算表

	項目
	單價（元）
	時數（人數）
	金額
	合計
	備註

	講

師

鐘

點

費
	1600元/時
	3時
	4800元
	34400元
	9/14上午

	
	1600元/時
	4時
	6400元
	
	9/14下午

	
	1200元/時
	3時
	3600元
	
	9/15上午

	
	1200元/時
	2時
	2400元
	
	9/15下午

	
	1600元/時
	3時
	4800元
	
	9/15上午

	
	1600元/時
	4時
	6400元
	
	9/15下午

	
	1200元/時
	3時
	3600元
	
	9/16上午

	
	1200元/時
	2時
	2400元
	
	9/16下午

	講

師

車

馬

費
	1000元/人
	1人
	1000元
	6000元
	9/14上午

	
	1000元/人
	1人
	1000元
	
	9/14下午

	
	1000元/人
	1人
	1000元
	
	9/15

	
	1000元/人
	1人
	1000元
	
	9/15上午

	
	1000元/人
	1人
	1000元
	
	9/15下午

	
	1000元/人
	1人
	1000元
	
	9/16

	場地費
	1000元/天
	2天
	2000元
	2000元
	

	研習資料費
	40元/份
	200份*2天
	16000元
	16000元
	

	午餐
	60元/份
	200份*2天
	24000元
	24000元
	

	茶點
	20元/份
	200份*8場
	32000元
	32000元
	

	雜支
	
	
	4000元
	4000元
	佔總經費5﹪以內

	加班津貼
	
	
	1600元
	1600元
	依職級與實際狀況請領

	合計
	120000元
	120000元
	


曾建肇教授簡歷
姓名：  
   曾建肇

服務單位： 國立台南大學  語文教育學系

職稱：     副教授

學歷：     美國紐澤州州立Rutgers University語言教育博士
現任社會服務工作：  台南市國小英語教材編輯委員會咨詢教授



台南市英語教育推動委員會委員



台南縣教學輔導團國小英語領域咨詢教授



高雄市國民中小學英語教育推動委員會委員



高雄市國小英語教材編輯委員會指導教授



高雄市政府教育局國小英語教學資源中心咨詢教授
Reading-Writing Connection:

a Model for English Phonics Instruction

Chien-chao Tseng （曾建肇）

National Tainan Teachers College （國立台南師範學院）

ABSTRACT

Considering phonics as a pronunciation instruction approach is conceptually erroneous; it is mainly for the preparation of early reading readiness or remediating reading difficulties.  Phonics instruction helps develop learners’ phonological and phonemic awareness, which consequently boosts spelling and writing skills.  With acquired sound-letter corresponding rules, language learners can decipher unknown words in print; however, the prerequisite for such word recognition is the competence of associating the printed letter symbols with the known speech sounds to access meaning.  Phonics does not help learners decode the meaning of a word if it is not already in their listening-meaning vocabulary.  Building listening vocabulary should precede phonics instruction. 
 The phonics instruction model introduced in this article starts with the top-down reading approach; phonics rules are embedded in the reading passages and are thus implicitly taught.  The model implies that knowledge of letters is not necessarily taught or reviewed in the alphabetic order; reading, spelling, sentence making, and writing skills are acquired via authentic readings, which are in forms of chants, tongue twisters, limericks, rhyming and dramatized passages, and other linguistic games.  The ultimate goal of phonics instruction is to cultivate good readers. 
Keywords: Reading, Phonics, Spelling, Pronunciation, Reading-writing Connection

THE DEFINITION OF PHONICS

The role of phonics as a bridge between reading and writing has been a common practice in teaching English as a native or second language, though the great debate between the proponents of the systematic phonics approach and whole language approach remains unsettled.  However, the great debate did not seem to have bothered the average professionals in the primary EFL field in Taiwan.  Phonics has been introduced by some trade textbook publishers as a method for teaching pronunciation (e.g. Yi, 1996) and has been commonly considered compatible to the teaching of K.K. phonetic transcription system (e.g. Chia-Yu, 1997).  The above conceptions about phonics are not supported by most academic literature on phonics research, which, on the contrary, clearly defines phonics as a means of teaching reading readiness (e.g. Gould, 1988; Karlin & Karlin, 1987), remediating reading difficulties (Crawley & Merritt, 1991), connecting reading, spelling, and writing (Botel & Seaver, 1994a; 1994b; 1994c; Gould, 1988), instead of teaching pronunciation (Heilman, 1993).
The following excerpts provide good exemplifications of what phonics is all about.  They neatly illustrate its role, functions, and the prerequisite of applying phonics instruction. 

Excerpt 1

“The purpose of phonics instruction is to teach the child to associate printed letter-symbols with known speech sounds.  He does not apply phonic analysis in order to learn how to pronounce words.”  (Heilman, 1993, p. 20.)

Excerpt 2

“All good readers have the ability to look at a word they have never seen before and assign it a probable pronunciation.  Witness your ability to pronounce these made-up words: 

bame, spow, perzam, chadulition

Now, of course, you weren’t truly reading, because having pronounced these words, you didn’t access any meaning.  But if you were in the position of most young readers who have many more words in their listening-meaning vocabularies than in their sight-reading vocabularies, you would often meet words familiar in speech but unfamiliar in print.  The ability you demonstrated to rapidly figure out the pronunciation of unfamiliar-in-print words would enable you to make use of huge store of familiar-in-speech words and thus access meaning.”  (Cunningham, 1995, pp. 1-2 )

Excerpt 3
 “Phonics…decoding words by using the sound value of letters and/or groups of letters.

Using phonics is one way to help students pronounce an unknown word.  Students must associate the letters with their sounds and blend them together to pronounce the word.  Phonics does not help students understand the meaning of the word if it is not already in their listening vocabularies.”  (Crawley, S. J., & Merritt, K., 1991, p. 10)

Excerpt 4

“For any child to profit from systematic phonics instruction, he must be able to differentiate among different speech sounds in words and visually discriminate between printed letters.”  (Heilman, 1993, p. 35)

The above excerpts argue that phonics is for teaching learning to read, not for teaching pronunciation.  The timing for phonics instruction is when the learners have acquired an enough store of listening vocabularies and are equipped with the ability of visual discrimination between printed letters (Baer, 1991).  

ISSUES OF PHONICS INSTRUCTION


As an EFL teacher trainer and a consultant for some private and public textbook publication organizations, some confused primary EFL teachers and textbook writers often asked me questions about pronunciation and phonics instruction, such as: “Should we teach the English alphabet at the beginning classes of primary English?”  “Should we teach the K.K. phonetic transcription system in accordance with phonics?”  “Which is better, phonics or K.K.?”  “When teaching phonics, which should we teach first, vowels or consonants?”  “If we decide to teach vowels first, which should we teach first, short vowels or long vowels?”  “Should we teach students phonics with words not yet learned?”  “Should the students be explicitly taught spelling rules or pronunciation rules without meaningful contexts?”  The questions are straightforward; yet, the answers to them could be sophisticated.  The notions behind the questions are mixed up.  

As defined in the previous section, phonics is related to decoding unknown words in print by associating them with known speech sounds by applying acquired knowledge of sound-letter corresponding rules.  The unknown written forms should be already in the readers’ listening vocabulary inventory in order to make word recognition possible.  Phonics is not for pronunciation instructions; it is for the preparation of reading awareness (e.g. phonemic and phonological awareness) and spelling.  It plays a crucial role in reading-writing connection.  

As for the K.K. phonetic transcription system, it is most beneficial to learners, who have crossed the boarder of the beginning reading stage, when they are in self-study situations.  It helps to decipher unfamiliar written words or double check uncertain pronunciation of specific vocabulary.  The English letter names and the K.K. system are two distinct linguistic symbol systems with some components identical in written forms but different in spoken forms (e.g. /a, e, i, o, u, p, b, t, d, k, g, m, n, l/).  Other dissimilarity between the two symbol systems can be partially exemplified by the contrast of digraphs (e.g. ch, sh, th, gh, ph, ee, oo, ou), homographs (e.g. wind (verb)/wind (noun), read (present tense)/read (past tense)), homonyms (e.g. son/sun, write/right, wait/weight) and their corresponding phonetic symbols.  Some of the K.K. phonetic symbols are not in the English alphabet list.  Thus, it may run the risk of confusing EFL beginners by the juxtaposition of English letters and the K.K. phonetic symbols.  EFL beginners are unlikely to profit from rote memory of phonics rules or the K.K. system.  Only native-like or near native-like pronunciation models or audio-visual recordings would render better helps in cultivating authentic pronunciation skills; teaching of K.K. phonetic symbols or phonics rules does not help as much.  Average EFL learners are usually more knowledgeable in the K.K. system than English native speakers, yet much less competent in real life speech communication.  So, it is self-evident that an early instruction of K.K. is not necessary.  However, misconception about teaching K.K. still prevails in some domestic academic conference presentations, published papers, primary EFL trade books, training courses prepared by textbook publishers.  This overwhelming influence keeps bothering some trained primary EFL teachers and forces them back to uncertainty and confusion when teaching the erroneously structured textbook a section-by-section sequence.
A MODEL FOR PHONICS INSTRUCTION

To help teachers better understand the essence of phonics instruction, the writer would like to exemplify its curriculum design through a model established by Botel and Seaver’s (1994a; 1994b; 1994c) in their series of phonics books titled Phonics for learning: strategies for decoding and spelling (Botel & Seaver’s, 1994a; 1994b; 1994c).  Botel and Seaver nicely guide novice and experienced teachers alike to establish the reading-writing connection through a step-by-step approach, demonstrating how to proceed from reading to spelling, guided sentence construction, and finally guided writing.  The ultimate goal of this particular phonics instruction model is to cultivate good readers.  With interwoven chants, rhyming passages, tongue twisters, limericks, humorous readings, dramatized readings, the authors create a very interesting instructional model.  In the following sections, various devices of instruction materials and activities will be quoted along with explanations and comments.  

Oral Reading for Word Recognition

Good chants make good substitutes for mechanical drills.  Through the integration of verbal and non-verbal information, they promote learners’ phonological and phonemic awareness, which serves as a good step stone for natural acquisition of the target language.  In this section, the author will exemplify a model established by Botel and Seaver by referring to their series of phonics books (cf. Botel & Seaver, 1994a; 1994b; 1994c).  Take the following chant as an example.  By the first version of the chant A Call For All, oral reading is introduced for the purpose of word recognition.  In the follow-up section, the same chant is adapted to a cloze test for guided spelling and writing.  

A Call For All

B

Ball

Baseball

Play ball!

Ball one.

Ball two .

Ball three.

Ball four.

Walk!                 (Botel & Seaver, 1994a, p. 5)

Cloze Test as Guided Spelling and Writing

In the cloze section as shown below, learners may either recall the vocabulary from memory or copy missing words from the original version if recollection fails.  Copying words is one way of learning to spell, and completing the passage by filling in blanks with appropriate vocabulary is one form of guided writing.

The focus of this lesson is the rhyming words with –al, and –all endings as well as those with b- initials.  The words that rhyme (call, all, ball, baseball, walk) are composed into an interesting chant, which is contextualized with a vivid illustration of two boys playing baseball in a baseball field; a skunk is watching one player walking to a base and the catcher standing there frustrated.  This terrific illustrative picture provides a concrete image of what the chant is all about, probably also reactivates the readers’ schemata of a baseball game, and consequently enhances the learning outcome.  The melodic verbal repetition accompanied by embedded non-verbal actions cooperates in making a stress-free learning experience.  Learners can easily infer the letter-sound relationship from the visual textual clues.

What Clues Do We Use?

A Call For All

B

Ball

Baseball

Play              !

Ball one.

Ball         .

Ball three.

Ball         .

Walk!                  




(ibid., p. 6)

Reinforcement of the Concept of Letter-sound Relationship on Target

A second chant, The Sound of B, featuring a b- alliteration reinforces the association of the letter-sound relationship between letter b and phoneme /b/.  The chant is illustrated with a boy named Betty, who is in a shirt with a capital B on the chest, dragging a bag painted with a big capital B to board a bus bound for Boston.

The Sound of B

Betty B took a bus to Boston.

Betty B bought a bag of b’s.

The bus went beep.

The b’s went buzz.

What did Betty B bring in her bag?        (ibid., p. 7)

What makes the chant more interesting is that it serves as a puzzle for the readers to solve.  What were inside the bag?  What can buzz and has a name with an initial of b?  Could it be another b words like bees?  

Obviously, true EFL beginners would not be able to make sense of this chant unless they already have the following speech sounds in their listening vocabulary inventory: Betty, bus, Boston, bought, bag, beep, buzz, bring, in addition to took and went.  All learners need to “make use of huge store of familiar-in-speech words and thus access meaning” in order to “rapidly figure out the pronunciation of unfamiliar-in-print words”  (Cunningham, 1995, p. 2).  Cunningham’s argument implies the importance of an established sizable listening vocabulary inventory before phonics instruction.

Sentence Making Practice

In the sentence making sample section below, learners play with newly learned words (e.g. play, ball) and some old ones (e.g. I, can) (cf. Botel & Seaver, 1994a, p. 7).  All other learned vocabularies may also be recalled and recycled in the process of sentence making.  Learners would consequently draw inferences or inductions of the syntactical rules by playing with the prompted words.

How Many Sentences Can We Make?

	I


	can

	play


	ball


    (ibid., p. 7)

Spelling Practice

In a sample spelling section following the sentence construction, beginning learners are again exposed to a chant repeating rhyming words with either b or B initials (cf. Botel & Seaver, 1994a, p. 8).  Cued by the contents of A Chant for B (ibid.), learners engage in a b word spelling game below.  

As implied in the structure of the series of Phonics for learning: strategies for decoding and spelling by Botel and Seaver (1994a; 1994b; 1994c), letters are not explicitly taught or reviewed in the alphabetic order.  They are implicitly recycled along with the phonic patterns instead.
How Many Words Can We Make?

	b


	B

	ig


	all


A Chant for B
One ball,,

two balls, 

three balls,

four.

Ball is a B word.

Give me one more.  ____________

One ball,

two balls,

three balls,

four.

Big is a B word.

Give me one more.  ___________

(ibid., p. 8)

A SECOND EXAMPLE OF THE MODEL

Oral Reading for Word Recognition
A second set of example in the following sections serves as a reinforcement.  In the second lesson of Book A (Botel and Seaver, 1994a), the main text for oral reading and word recognition with a focus on the association of –ay sound-letter relationship is presented:

A DAY FOR AY
1. 
Mother, Mother,

may I play?

Mother, Mother,

what do you say?

2. 
One—maybe.

Two—you may not?

Three—you may.

1. Play!
2. Mother, Mother,

may I jump?

Mother, Mother,

what do you say?

1. One—maybe.

Two—you may not.

Three—you may.

2. Jump!  


                 

(ibid., p. 9)

Cloze Test as Guided Spelling and Writing

Illustrated with picture hints, a cloze test, based on the same chant A DAY FOR AY, prompted with the heading “What Clues Do We Use?”, follows.  Copying is one way for beginners to learn to spell.  All the learners need to do in this section is copy the exact words from the original chant if they fail to recall the right words for the cloze test.  It is again a stress-free activity.

What Clues Do We Use?

A DAY FOR AY
Mother, Mother,

may I _________?

Mother, _________,

what do you _________?

One—maybe.

_________—you may not?

Three—you _________.

___________!                (ibid., p. 10)

Sentence Making Practice

What comes next is the sentence construction section with a layout shown below.  Students practice sentence making with the cue words.  Note that the concept of the third person singular suffix –s (e.g. plays) is embedded in the exercise.  All instruction of grammatical morphemes is conducted this way through the phonics series.  Concept of parts of speech is introduced in Book C and is finally categorized and tabulated after certain amount of vocabulary is accumulated (cf. Botel and Seaver, 1994c, pp. 15, 31).  

How Many Sentences Can We Make?

	Mother


	may


	I

	play

plays


	ball
	


 (ibid., p. 11)

Reinforcement of the Concept of Letter-sound Relationship on Target
To reinforce the learning of letter M and phoneme /m/ embedded in the main text of lesson Two A Day for Ay, another chant The Sound of M is added.  The chant makes the learners exposed to more m words.  

The Sound of M

Oh, it’s M for magic,

Moonlight and mirror,

And make-believe monsters that hum.

It’s M for the monkeys

That live in the mailbox,

And the Man in the Moon that keeps mum.

Hm-m-m-m!                         (ibid., p. 11)

EFL teachers may come to realize that comprehending this chant requires quite a lot of vocabulary, in this case, magic, moonlight, mirror, monsters, hum, monkeys, mailbox, man, moon, and mum.  The teacher must make sure that these words are already in the learners’ speech word inventory before teaching this chant.

Spelling Practice

The reinforcement of the letter-sound relationship of M and /m/ is conducted through another spelling game.  A Chant for M is also added to conclude this lesson.

How Many Words Can We Make?

	M


	m
	B

	b


	ay
	all


A Chant for M

Mother, Mother, may we go to the mall?

Mother is an M word.

Give me another.    ________________

May is an M word.

Give me another.    _________________

Mother, Mother, may we go to the mall? 

(ibid., p. 12)

Of course, learners may fail to recognize the written words and be unable to induce the letter-sound relationship of letter M or m and phoneme /m/ if they are in lack of the required listening vocabulary.  The teacher should take care of the vocabulary discrepancy in advance of this phonics activity; otherwise, the teacher may need to develop another chant that matches the learners’ level.

ALTERNATIVE WAYS 

There are others ways of teaching spelling by chanting, for example, the teaching of S blends and tongue twisters.  The following are some examples.

A Chant for S Blends

Add S to MILE and you will SMILE.

Add S to NAP.  Now, that’s a SNAP.

Add S to POT and you hit the SPOT.

 Add S to TOP and you can STOP.           (ibid., p. 90)

Tongue Twisters

Gordon Goat is a garden goat.               (ibid., p. 60)

Sally sells seashells down by the seashore.

The sheik’s sixth sheep is sick.  

(Botel and Seaver, 1994c, p. 25)

For a later stage of phonics instruction, the teaching of spelling rules can be explicitly organized into funny limericks, dialogues and chorus, etc.  By chanting the chorus (cf. Botel and Seaver, 1994b, p. 95) or enacting a soap opera (cf. Botel and Seaver, 1994b, p. 113), students may not only acquire some phonics rules but also syntactical and scripting tips, which would eventually help the later development of writing skills.

There are many other activities for phonics instruction, such as proofreading, spelling-meaning analysis (e.g. Henderson, Templeton, & et al., 1993; 1994), thematic topics (Curriculum Modern Press, 1997), structural analysis (including affixes, syllabifications, abbreviations, constructions, stresses, etc.) (Heilman, 1993).   Helpful references are numerous and worth exploration.

Pedagogical Implications and Suggestions

The phonics instruction model introduced in this article starts with the top-down reading approach; step by step, it integrates all four language skills.  Phonics rules are implicitly taught through authentic readings and contextualized meaningful linguistic games.  Through oral reading by chanting rhyming passages, humorous limericks, dramatized dialogues and fantasized stories, phonological and phonemic awareness is raised, and knowledge of sound-letter relationship is enhanced.  Guided activities of spelling and sentence making practices are conducted in the form of two-way communication between teacher and students.  Oral and listening skills naturally acquired are automatically transferred to reading and writing.

Listening comprehension and oral reading provide a good channel for word recognition and pave the foundation for contextualized spelling and sentence construction.  All these are made possible owing to the acquired knowledge of letter-sound relationships in the process of authentic reading and guided writing.  No systematic, explicit, mechanical rule instruction is involved in this model.  

Teachers, especially primary EFL teachers, novice or experienced alike, may want to bear in mind that phonics instruction should not be isolated from authentic reading activities featuring chanting and rhyming, which contribute vivid association between known speech and corresponding written forms; linguistic rules are better acquired when they are induced from meaningful transactions, not systematic mechanical drills for rote memory. 

Using unknown words or non-words as cue words for phonics instruction is theoretically erroneous and practically meaningless and ineffective because there is no room for the happening of association between known speech and corresponding written forms.  An adequate inventory size of speech vocabulary is thus essential to and a prerequisite for a successful entry into phonics instruction.  
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國小英語合作學習活動設計 

Mike Lin --- Script Making             林鈺城 ashadow6@ms48.hinet.net
MSN: djcambat@msn.com
	教學年級： 五年級 下學期 93/04
	設計者：林鈺城 (屏東縣潮州國小)

	教學單元：Recycle 1 / Unit 3 Playing Sports  (Go SuperKids! Longman)
	合作學習活動時間: 

三節課120 mins

	合作學習教學目標：Activity In / Out of the Classroom 

	單字及片語
	句型

	1. 1. a desk / chair/ whiteboard / door  2. a tape recorder / notebook /                                    marker / an eraser 及學生所需單字

(複習)
	1. Sorry I’m late! / That’s OK.

2. Go to the whiteboard, please. /

Sure.

3. How do you spell ‘desk’? /

I don’t know. / It’s d-e-s-k.

	3. sunny / cloudy / windy / rainy

4. baseball / dodge ball / basketball / badminton
	4. It’s hot. / Yes, it is.

5. Let’s play basketball! / 

Sorry. I’m busy. / Good idea!

6. How’s the weather today? / 

It’s cloudy.

	合作學習項目 (1)：

1. 整組分工、共同完成海報

2. 結合Recycle 1內容，英語程度較好的同學負責編劇

3. 上台演出各組劇本

4. 他組報告時，以分數及文字敘述、評量其表演及海報設計

5. 報告完畢，選出自己認為最佳作品
	合作學習任務分配 (1)：

· 統整、編劇、繪製海報之名單安排

· 海報版面配置 (需涵蓋該unit單字及基本句型)

· 完成劇本、可尋求支援 (from Mike)，排練 (找Mike給意見)

· 上台表演

· 同儕互評、欣賞及建議

	合作學習項目 (2)：

1. 整組完成Unit 3天氣部分單字牙籤創作活動

2. 共同act out球類部份單字活動

3. 以quiet rhyme展現全班秩序



	合作教學流程
	教學資源與注意事項
	能力指標

	1、 先備課程

1. Finish reviewing Unit 1 & 2
(20 mins)
2、 合作學習流程

1. Let Ss decide which unit they prefer to make a script.
	* 依正常教學程序進行。


	語言能力 ---

聽：

1-1-4

1-1-5


Mike Lin --- Script Making

	2. Give out 任務分配表 (Assignment Chart) for each group to fill out. They can start working on the script. (20 mins) 

下課 ( 組長負責把初步完成的表拿來與老師討論。

3. Explain everyone’s mission again. Each group discuss then. (5 mins)
4. Set up SCHEDULE (Tue: group discussion, Wed: script discussion, Thu: poster making, Fri: rehearsal, Next Mon: script done). Give out上台流程表.

  (10 mins)
5. Finish teaching Recycle 1 

(10 mins)
    6. Allow time for Ss to practice. 

(10 mins) 
    7. Group Briefing. (5 mins)

下課 ( 各組帶海報、劇本找老師討論、修改。

    6. Teach new vocab of Unit 3 (pp. 28, 29) using:
      (1) toothpicks to form WEATHER TYPES

      (2) DO AS I SAY, NOT AS I DO to reinforce SPORTS TYPES. (10 mins)

    7. Collect任務分配表. Remind Ss of the process, manners, scoring standards. Then hand out 互評表 and explain. 

(2 mins)

    8. Each group performs while others evaluate. And teacher marks scores for each S. 

(20~25 mins)

    9. Do the review of all the groups (ex. pop quiz) and name some good points or common failures. Collect互評表. Hand out 自評表 for each group to finish by next period.  (3~5 mins)

下課 ( 下次上課時公佈表演最佳、海報最佳小組、個人表現最佳、最多同學稱讚的組別及個人！
	* 教師準備壁報紙，美勞用具學生自備。

* 聚集程度較低者，給予更多指示、方向及圖示。

* 提醒學生盡量讓內容豐富、不侷限在課本對話，並可分為三至四幕，可例示。

* 下次上課前應完成海報並進行練習。

* 依各組進度提供協助 (完成劇本、海報繪製、排練過程)。

* 若劇本內容不雅或不妥，要求修改；海報部份覆蓋或貼紙修正。

* 透過同組合作、發展multiple intelligence中的空間、肢體運作、人際智慧。

* 藉由TPR訓練聽力、口說、運動、連結。

* 分組表演互評表 (學生用、每人一張)。

* 需例示互評時態度語氣，提醒學生多說好話、建議宜以建設性話語代替攻訐訕笑字眼。

* 收集來的文字評論，可再選出『最佳評審』！

* 海報成品可讓班導貼於教室佈告欄，家長也能知曉英語的成效，摸蛤兼洗褲！
	說：

2-1-3

2-1-4

綜合應用能力 ---
5-1-4

5-1-5

讀：

3-1-2

3-1-3

3-1-6

3-1-7

3-1-8

寫：

4-1-3

4-1-4

4-1-5

興趣與方法 ---

6-1-1

6-1-2

6-1-3

6-1-4

6-1-6

6-1-10

綜合應用能力 ---

5-1-2

讀：

3-1-9

興趣與方法 ---
6-1-5




【教學札記 － 合作學習之十問】

1、 老實說，這在搞什麼？

(: 本活動為Mike厭倦了出Unit 1、Unit 2單元評量考卷時，另類的總結性應用練習。

2、 啥最吸引小朋友？

(: DRAWING??.. You got it!!! 告訴我，這是不是「藝術與人文」跟「英語」的協同咧？能塗鴉又ㄌㄚˋ英文.. 多炫！

3、 老師需要擔心… 根本沒有人想動嗎？

(: Not really. Kids love to compete! Curiosity doesn’t kill the cat. It kills BOREDOM!!! ( 重點是：你得先做出一個成品讓他們瞧瞧！and tell kids.. this is the LOWEST STANDARD.. 

4、 真的每個人都有機會表現嗎？

(: Sentence Pattern彈性大，各種程度的學生都能有適時、適性、適度表達空間 (don’t worry, 他們自己會ㄑㄧㄠˊ好~~~)

5、 看來很囉唆的News Update之重要性？

(: 進度更新、不斷預告，活動中：口頭上的鼓勵、噓聲中的掌聲、質疑裡的微笑，都能幫助原本不具信心甚至自我放棄的學生！也讓確實完成任務的夥伴了解 --- 唯有『小組合作』才能有不錯成果，能『按部就班』最可以看出品質！

6、 『無政府狀態』是必要之惡嗎？

(: 上台活動時間動輒20來分鐘，加上上台、貼圖、忘詞、竊笑，秩序很難掌控！利用：

1. 對吵鬧者即時通知，讓全班制裁牠！

2. 除了整組成績，個人表現也列入評分標準內、並非齊頭平  等，要讓半獸人們知道！

3. 程度好而搖擺之人… MAKE THEM SUFFER…(提醒或警告，讓同儕的壓力告訴他們this is cooperation, not heroism!!!
4. 最重要的是：教師要隨時注意、填寫、加減、修改評分單，just remember: English Teacher = security + nanny + clown + janitor + (a very small part..) instructor

7、 『預演』需要否？

(: 英語程度好的同學會自動提出意見 (老師事先可提供建設性的例子)，養成同學間互相指導的習慣；程度較差的同學也會把握機會，想要把自己的part給詮釋好，上台可是大事一樁!!!還會主動要求先讓你過目咧~~

8、 低成就之學生真的會爬起來嗎？

(: 英文字寫得像甲骨文、但畫畫很在行的學生，或平日沉默不語、內心波濤洶湧的學生，或英文程度落後大家很多的，在做自己開心的事時，都特別有安全感、被教導時亦無挫折感！五-1易哭、圓胖又愛搞笑的Allen，克服平日支吾習性，臺詞自編、表情豐富，演出像著了魔似的精采！未曾學過英語、又常生病缺課的Cherry，跟她的小老師Vivian經過多次演練對話，竟也講出一口英式英語，令人驚訝！

9、 強勢優越組一定會產生吧？

(: 有的組天生營養好、互動多、極團結、進度快，十分合乎”合作學習”之要件 (通常是女生成員較多的組)，而有的男生組偶爾對其他組別歧視或侵略、造成壓力甚至事端，老師要有『技巧性的公正裁判』，讓弱勢組得以重見天日。並可在各組上台前先沙盤推演，預想可能的衝擊、質疑、鼓譟情況，事先告訴學生：嘿！I thought of that before, if you guys do that… it’s too unoriginal!

10、 評量、評量真惱人？

(: 由於小朋友從未有口頭報告或上台演短劇之經驗，對這類的嘗試既好奇又緊張，成為印象非常深刻的一次上課。尤其是自己編出來的戲，用字遣詞都經過彼此腦力激盪、更加新奇、值得記憶。所以老師在評分時，不只是注意他們的演出(流暢度、音量、動作、創意、海報製作)，在整個過程中的進步也要納入考量！更重要的是，當有超出他們原本程度的表現時，更該給予鼓勵.. 學士都可以做教育部長了，不是很振奮人心嗎？
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93學年度高雄縣國中小學英語教師教學研習研討會回饋單

日期：__________

1、 整體而言，你對本次研習的滿意程度

	項     目
	非常

滿意
	很滿意
	尚可
	不滿意
	非常

不滿意

	1.你對此次研討會的內容感受如何？
	
	
	
	
	

	2.你對於活動場地的安排滿意嗎？
	
	
	
	
	

	3.你覺得活動時間的安排恰當嗎？
	
	
	
	
	

	4.你認為課程講義的設計如何？
	
	
	
	
	

	5.你覺得本次活動內容對您是否有幫助？
	
	
	
	
	

	6.你覺得服務團隊的服務品質如何？
	
	
	
	
	


二、這次研習你覺得最大的收穫是什麼？

________________________________________________________________________________________________________________________________________

3、 其他建議

______________________________________________

______________________________________________

______________________________________________

問卷到此結束，請交給本校服務的伙伴 謝謝你不吝指教

高雄縣林園鄉林園高級中學

高雄縣832林園鄉林園北路481號   電話：07-6412059   傳真：07-6416689

實施辦法














